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PART I: INFORIATION AND PROJECT LDESCRIPTION

B. Project Description

1. Describing the Context

a. The VWestport Special Zducation Program is an ex-
panding one. During the 1974-75 school year, a
regional Special Education Center, the Coleytown
Developmental Center (pre-school through Jjunior
high) was opened in Westport. As far back as 1971-
72, when a broad, in-depth Special Lducation pro-
nram on the elementary school level was being de-
veloped, the need for a counterpart in the Junior
and senior high school levels became apparent. A
critical aspect of junior and senior high school
Special Lducation programs was the neeé for in-
depth vocational training. Ividence of the nced
for intensive vocational training for special educa-
tion students came from the fellowing sources:

l.) Administrators, counselors, teachers,
parents and students all expressed con-
cern regarding the lack of opportunities
for special education students to explore
vocational possibilities, 2rd receive
adequate superviscd on-the-job trainins
while in high school.

2.) Veekly Planning and Placement Team con-
ferences often highlighted the need for
realistic career exposure for high school
students who have been identified as having
a learning disability, are emotionally dis-
turbed or educable mentally retarded.

t
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3.)

4.)

5.)

-%-
The regular work study progran at Staples
High School did not fill needs of special
education students. All personnel involved
agreed that due to the large number of
pupils served #nd the general nature of the
program, special education students enrolled
in work study received inadequate specific
preparation and on-the-job supervision.

It has often been the experience of special
education personnel that when confronted
with actual job experiences, the critical
area for special education students was that
of relations with self and others rather than
nerely the particulars of the job. There-~
fore, there was also a need to help special
youngsters in the area of personal growth

and development.

In addition to the needs expressed by the
Special Education Department, the Westport
Board of Education made a commitment to
broaden the experiences of non~college bound
students. There was, and continues to be,

a growing commui:ity concern that all ter-
minal high school students graduate with
skills necessary in today's Jjob market.

Title III funds allowed this department to
develop a work study model for specizal educa-
tion students, which recognizes the needs of
a select group of hiph school students, who
have been identified as having a learning
disability, are cmotionally disturbed,
educable or trainable retarded. Without
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Title III funds, this program would have
had to vait several years before being in-

-+ - corporated into the Special Education pro-
gran. The Westport Board of Education has
concretely demonstrated its enthusiasm for
this program by funding 1/4 of the salary of
the program director during the year 1973-74,
1/2 during 1974-75 and proposcs to fund 50%
of total costs for 1975-76.

b. The fundamentzl objective of this project is to pro-
vide realistic vocational training for approximately
40 special educatior Junior and senior high school
students. Students are involvzd in a work experience
in one or more of the following areas:
1.) Teacher aides in nursery, kindergarten and
first grade classes of public and private

schools.

2.) Health care, cafeteria, laundry, occupational
therapy and ground maintenance centers at the
protected environment of the Retirement Home
of the Sisters of Wotre Dame.

3.) Garame attendants at local service staticas.

4.) Skills alone will not insure successful job
experiences for gpecial education students.
Critical to their success are positive feel-
ings about themselves and others. One way
to achieve this objective is to help students
receive realistic and positive feedback re-
carding their performance in a vocational
training unit. It is our purpose to enable
this special group of high school students

5
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to develop realistic and rewardin;; vocational
goals. We think that a program that offers
opportunities to explore several Jjob areas
and develop skills under highly structured
conditions can best result in meaningful
career choices. It is critical that young-
sters, who in many cases have had years of
negative school experiences be provided with
the opportunity to enjoy the satisfactions
of performing competently in the world of
work. For the overwhelming mejoxrity of
special education youngsters this can best
take place under school auspicise.

Wlestport, Connecticut is a middle o upper class
suburban community of 28,000 with a school populaticn
of 6,686. In addition, the Vestpert Special Education
Department serves special education students from
Easton, Redding, Weston, Wilton and Fairfield. These
towns are involved in the new regional school in
Westport, the Coleytown Developmental Center. This
project serves approximavely 175 students - pre-
school through the Jjunior high school.

At this time, Staples High School in Westport is not
regional, but serves 80 local special efucation stu-
dents. These are youngsters who have been diagnosed
as learning disabled, physically hardicapped, emotior-

~ ally maladjusted, or educable mentally retarded. All

have been assigned special education prograrns as a
result of a Planning and Placement Team evaluation
(FPT).

Since 1968-69, when the Special Education Department
embarked on their current proyram to meet the needs O

6



-6—

special education students, the budget has quadrupled

in size. This has been a sequential growth, with
classes and services being introduced in the rrimary
levels first. The peak years for the expansion of
secondary school classes and services have been 19735-
75

In addition to the concrete financial sunpoxt that
Special Iducation has received from the Vestport Board
of Lducatior, the Beard has also been comitted to
broadening the experiences of non-college bound students.
Weslport school budgets since 197%-74 reflect the
community and Board's concern that all terminal high
school stucdents graduate with skills necessary in
today's market place. The Board's positive interest

in Spzcial Edvcation Title III Youth Services Training
Program has been concretely denonstrated by its willing-
ness to finance 50% of the 1975-76 costs.

2. Ixplaining the Froject

w8

The Youth Services Training Pr-aram proposes to pro-
vide realistic wecaticnal education to junioxr and
senior high school special education students. - The
project hcres to provide:

1.) Teacher aide training in local nirszry, kinder-

parten and first grade classes.

.) A vocations® experience in hezlth care, food

N

services, laundry, cccupational thirapy and
grounds meaintenance at the Retirement Home

of ‘the Sisters of Liotre Dame.

Front station garage training at local ser-

Ot
.
S~

vice statious.
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4.) COpportunities for special education siudents
to receive rcalistic and positive reedback
on their performance in a vocational train-
ing prograi.
Thic project is the only one cf its kind in Connecticut.
There ic a teaciier-zide trairing program for special
education students at New York University. Cambxidge
Iatin Hirh Schcol in Cambridge, liassacliusetts is now
in its fourth vear of providing a teacher aide train-
ing program for non-acadewic students. Both these

projects have been visited by Westport personnel.

b. Ir orcer to train special education students to work
as teacker aides, the following program has been de-
sigred:

1.) TInitial workshop - four periods a weeck -
{tc+tal instructioral time per weeic - 5 hours
ard 20 minutes). This intensive training
period include.: observational trips, visit-
ing specialis®s, and a planned curriculum.

2.) After on-the-job placement - ucckly wornii~
shops (80 ninutes per weel:). These workshops
consinue skill development, provide time for
provlen solving and goal settirg.

%3.) PFlacezent three afternoons a uzek in a local

nursery, kindergerten, or first grade -

(evproximately 90 minutes each afternoon).
4,) Frequent on-the-job supervision by school

azchologist and werkshop teacher. (4 hours
ver week).

lieetings with all receiving eachers to dis-

\n
°
./

cuss the nature, needs, and problems of

8
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younssters in the program. Pre-placemcnt,
mid-vear and evaluation meeting - (9 hours)o
Half-Cay substitute teachers provided, il

NECOSSAry ).

néividual conferences with each receiving

O

L
—
=~

teacher to discuss the individual jroungster's
rroulens end then cn an gs needed buciz o
solve ihem - (30 hours).

n

7.) iid-year change of job placement reguires
student visits prior to the change and teacher

conferenced.

(87}
e
v

Parent conferences to clarify program goals and
expectations and to do some planuing for the
future - (12 hours).

Professional persounel required to accomplish the

objeoctive:

1. Project Lirectoxr 2/10
2. ‘Yorksnop Teacher 2/1C

2. School Isweiwlegistv  2/10

The initizl 4-5 week wozri.shop, plus the then weekly
workshons, meet in a classroom equipped as a nursery,
kindergarien room. raints, eacels, clay, gomes, books,
biocks a20:d kitchen »lay corney, allow shtudents to ¢x-
plore and develop skille in using these materials.
Guest “eachzrs, field tripes and programs provicde addi-
tionzl understandings in ert, music, story telling,
children's btooks, ete. “he Zliiuzabeth M. Grsgg book,

"Viast fo Do iten There's forhing: fo Do", helps students

plan simple activities for small groups of childien.
sig : S cm 2lso providoes an appropricie

The desirn of the rocm ol DITOViAL i 1

settinpg for pre-school and kindergarten visitowvs.

9
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anothar workshop concern is child development. The
Ilg and Ames, "Child Bzhavior from Birth to Tern”,
along with selected films have helped hirhlighi rormal
expectations at the various develonmental levels.

iastly, the workshop serves as a problem solvirn;, forunm.
Students bring their concexrns resarding spoaitic
children, class situationc und supervising tzachar iu
the workshop. Fellow students, schocl psjcholcgist
and wormxshon tzacher all hav: an opportﬁnity to explore
solutions.

In order %o provide specisl education shudents with
vecational euperiences in health cere, foud services,
laundry, occupaticnal theropy and gr ounds maintenance
at the Hevirement Home of the Sisters of liotre lawme,

the following progrom has been designed.

1.) 4 rotating program that gives youngsters an
opportunity to exrverience a realistic working
situation in varied job stations such as the
laundry, cafetzria, occupational therapy rocm,
health care ceater znd ground mairtiencnce
(epprozinatsly 22 hours twice a week).

2.) Yxperience for students in a geriatric conter

unceyr the direction of a registered nurs

{epproxinmately 2/ hours twics & wueel).

Super?ised training for students irn an in-

. stitutional kitchen (approximately 2;: hours
twice = weel).

A3
s
W

4,) Bi-menthly workshops are held for the students
while %tisy Are at the Convent 1o cover such
topics as nutritional practices, sming, death
and ¢&ying, and vocational inforiation on re-

10
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lated jobs (i hour per session). Thesa awe
run by the project director and the pmogran

supervisor at the Convent (10 hours).

5.) Periodic conferences and workshops ar: neld
for the Sisters and lay personicl vho worx
with the students to discuss tkz navvre,

neceds and problems of youngsterc in the vio-
gram. 1In school teachers of tie stulcnts
often participate as gucs®t resource pecple

(12 hours).

6.) Consultation by project dirzctcr and school
psychologist with the Convent program super-
visor and students (2 hours per month).

Cpen house for parents and professicnals and

=J
L]
~

individual confersnces as needed (10 hours).

Professional personnel required to accomplish the objective:

g 1. Projecct Director 2/10
2. Program Superviscr 4/10
3. School Psychologist 1/10

Students work in the protected enviromment of the letire-
ment Home snd School of the 3isters of Hotre Dame in

Wilton.
caring surroundings for our students, the Lisz

In addition to pruviding non-competitive and
ters oi Notre
Dame offer supcrb training facilities. Theyr have modewn,
s a
sparkling new Health Center for aging and ailing ster

%

finely equippzd kitchen and dining arcas as well e
Si

There is au institutional laundry, an occupational therupy
ce

S e ALd

roon and acres of srounds which require maintenan
students work under vhe supervision of the Dister oz lay
person in charge of a given area as welil as widar 1€
supervision of the Sister who is the program supcrviscr at

o
the Convent. Support is provided by the project directoxr

11
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and school psychologist in terms of »roblem sonlving and

liaison with the schools.

In order to provide spocial educaticn students with “iho
training necessary to work as garage attendunts in local
service stations the following program has been desipned:

1.) Tuo ten-week training sessions at a local
raragse. Sach two-hour evening session is
taught by en experiencced mechanic and a
learning disebilitiesn teacher (40 hours).

2.) ‘“raining sessions continue in the evening &t
“he high school and prcvide continued skill
Gevclopment in areas wkich do nct reguire
¢cuiprent, such as prctlem sclving and soal
setting (20 hours).

%,) TFlscement a minimum of six hours a veek al a
local garase.

4,) Cn the job supervision by project director
and learning; disabilities teacher (20 hours)-

5.) resiling with employers to describe program
z2d student vopulation (2 hours).

6.) lectng with parents to clarify progrem goals
ant erpectations and explore future planning.

Indivicual conferences as neeaed (5 hours).

ornferences with emnleyers to discuss the in~

~]
o
N’

dividual youngster and then on an as needed
basis to problem solve. (20 hours).

Professional personnel required to accoripplish the cbjsctive:

o~ 4

l. TIroject Director 20
2. Iearning Disabilities teacher  1/10

12
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3. liechanic teacher 1/10
4. School Psychologist 1/10

i sipnificant aspect of the Automotive Unit is the ¢vaning
rental of a local garage. ©Students are taught in = Tully
equipned center with opportunities for real on-uac-Jjob
trainin;. Anotner critical factor is the relaiior. “ip of
the mechanic teacher to the students. For some studsnts
it's a first opportunity to relatc to a youni:, ron~acndeni,

successiul business and family man.

The relationship between the learning disabilities teacher
and the pechanic is another important ingredient. These
fwo men must be able to communicate comfortably and respect
cach other'e skills. PBehavior, expectations and naterial

Iy

simplificction are the learning disabilities *eacher's res-—
ponsibility. Two men who work well toether alsoe allow for
+ro comforinble grouping of students. Slower students have
ample tire “or review, while more skilled oung;sters can
move at their ovn pace. The informal, ron-schonl eatting

ie snotier fuctor that has resvlted in students looking for-

ward tn weelly workshop £e3siolis.

Aside Irom parage rental, snother cxpense has bzen the pur-
chase of three copies of the Ghilton marnual. Several film
strips ané workboolks have been tried. Howrver, students
respond roct positively to +teacher-made naterial and
problems which relate directly to workshep e¢xperiences.

In order to healp special education students raceive realis-
tic anc positive feedback recarding their performancec in a
vocational training progezn, the folleowirng procedure nac
becn established:

~r

The activities employed to accomplish fhe ekjoclove avc.

1.) Work experiences i an accepving atmosghere
(approximately five or six Lours esch we2k).

13
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Fositive and realistic feedbaciz of srccessful

P
.
A

neslormance (2 hours cach weck).

%.) Gozl setting to improve veak wr:iss snd Thus
increase successful experiences oind renlisuic
and positive feedback (12 hours pur year).

Professicnzl personnel required to accomplish the objecvive::

1. Project Director and

Teacher Aide Teacher 1.0
2. Scuool Psychologist -4
5. Lezruing Disabilities Teacher .1
&, l.echanic Teacher -1
5. Convent Hupervisor ol

%t ic possitle for special education stude:its to receive
realistic ané positive fecedback on their perfornernce in a
vocationel truininc vlacement bocause of the relleuin:

critical agspects of thiis progject.
1.) £&tudents rsceive pre-job training whencver

D0ssibla.

N

A1l 2mplerers, leachers, garase owners, Con-

N
.

vent perrouncl, attend meetings whore proiirad
obicctives, stuwznt expectations, and problems

Z.) Zaskground informstion concernicy; student

strenzths anad wezinesses as they relate to ths
Job are shared uwith individual eiployers.

%.,) Close contact cud supervision of studants by
crecial educetion svalf is maintnined.
wudent workshops DProvide on-s£o0ing opnoTLii-

pronlem solve ard shar-pen Sathyirolnd

'..Y
i
"
ot
(@)
'f
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G.) £11 students receive =z ctipernd vpon corpletion

ﬂ 1

of a full year's work and academic crolit.

Special ecucation students enrolled ir the regjuler wavlishop
profrerm have experienced failure in similar job nplacenonis,

Cur prograr. provicdes the structure, supvort and positive
feedback =0 essential to personal growth. llot only thet,
but after years cf unrealistic academic expeciations and
classrocm passivity, students are able to move ito aciive

aind rewarding roles.

The youngsters in the Youtih Services Trainin: YroJrezm are
all special education students. They have been identified
by the Westport Planning end Flacement Team as heving
learninys disability, being emotionally cdisturbed, physically
handicapped or meontally rccarded. wuring the 1973-7/ school

ear, the oroup composition was o fcllows:
k]

lpe Rengce: 13-20 ycarse.

Grate Lanpge: 712, including trainable
mentally retardsd anc
ricable retarded

IGs 50-159

L&~.: :zalk: - }5, l(/hnlI-Le - 27

15
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d. Tre nroject coincides witl. the acadenic yeur.

UMIT PLACU o

Teacher Ltaples Iligh School and 4 doys a weck

Ade local rursery, kinder- 6 hours a uweck
rarten or first grade Full cchool year -
class Sept. - dure

Retirement Retirement Home of the 2 days a wceaic

Home Si-~ters of llotre Dame 5 hours a veek

T'vll schiool year

Automotive Coummutors xxon, 1.) 2 - 10 veek,

Unit 570 Riverside Avenue, 2 hour evening
Wegtport, and local scesion at the
arsges rarage

2.) 1 - 20 hours in
the evening at the
local high school

%.) Tlacement at a
local garage vhen
fully prepared -
6 hours a week.

¢. Imagine the pleas. - end fecling of self-isteem that an
obese teenager diagnnsed as torderline rctarded feels
when she walks into her kindergarten placement and is
greeted enthusiastically by sniling faces. She is
immediatcelr involved and responsible for taking the
entire class to the sciiool library. This same student
had an earlicr work study experience in a ‘tindergarten

classroon that ended in disaster in thice zhoit weeks

Without the school psychologist and worlizhonp teacher to
onfer with the receiving kindergarten tezcher, to share
P's obecity and body odor problems and Jjudgmental
approach along with her love of children anc desire to
work with them, this youngsver would not have had the
very special expericence of vein; a successful taacherc'
aide. Her ruvlationsliip to the kindswparten teacher uas
her first one of adult to aduls. P. spent the =zummer of

ERIC

Aruitoxt provided by Eic:
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1974 responsible for a group of children at the town
beach school. £Sile is currently enrolled in a child de-
velopment progran at the Community Collegc.

An obsessive, compulsive young man, with a history of
early suicide attempts, who was a member of the first
learning disabilities class in Vestport, was in the
program. He was able to successfully deal with one
assigument in a highly structured parochial first grade
and then a2 second in an open, individualized kindergarten
setting. As a Scnior, he elected to work as an aide in
the same learning disabilities class in which he had bce::
a student Guring his elementary schocl years. It was an
extrenely difficult assignment. He probingly questionzd
the teacher and aide, tried different approaches to
different situations, related especially well to two
students and kept a most insightful diary. G. is pre-
sently enrolled in Norwalk Cemmunity College, consider-
ing career possililities in a social service area.

As a proup, our students often have difficulty express-
ing themselves. However, the comments below give some
ndiczaticn of tavir feelings about the program.

e

"I feel that I reclly couldant say much about it, but I
really &id enjor worlking there. I feal if you wanted
to ralax and free to do things that vhere to g5o. The

-

teaclkar vas oG sht nev what she was doung at zll
times. Lven though my atitude doesnt see U0 hov to you
T have learn alot out of coing this I love to go there...
Even if I dont o in to this I know how to bring up 1v
own lzids."

I enjoyed working (woling) there very much and ©
teacherc were also very kind anéd I would very muicelr lile

17
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to keep m7 job there. I just loved all the children
and I enjoved seatins bhir smiliip facesa apd Leve thsn
greet me. To me this was a worthwhilc projsct.”
supervising tecachers lLave been equally enthusiastic. 4
few favorite comments:

“Lntlnsiastic; dependable, carries through on projects;
total giving of herself. Cares."

"s. seemed to be able to make decisions about what she
should work on witlh children....she needed few direction:s
and had a curiosity about why things vere donc in clasc.”

"She was willing; to do whatever was needed and much more:
The relstionship between C. and the children was ab-
solutely heartwarming."

In the Automotive Unit, one learning disabled youngster,
with au sbove-average IQ, had a long school history ci
marginal performance. He was one of tre first in the
class to obtain a Jjob and the first tc receive a salaxny .
increase and extendecd work hours. DI's parents reported
that this was one of his first successful school ex-
periences. They obcerved a teenager with new self-con-
fidence, whosc grades improved to such an extent that he
earned second honors. This positive approach toward
school hac continued into I's Senior year. When avail-
able, D. Las attend=2d this year's Autorotive workshop,
and has been of assistance, especizlly with boys having
difficulties.

2. was one of twec boys who had great difficulty learning
all the stepe involved iIn front station ssrvice. At lls
“irst jov, he worked as a trainee with ris stipend being
paid by the program. His employer fovad him slow, carc-
less and unable to ask for help when directiciis wemsz: wun-

13
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clear. After additional help from the learning dis-
abilities teacher, B. was placed in a new Jjob and has
been working successfully since liay, 1974.

Students, teachers, employers, as well as parenis, have
been most positive about the program. Parentsl comments
reflecct their concern for the future of thcir special

children.

"This is a most valuable program for students who may
have difificulty taking necessary steps to find and keep
regular employument. The program gives these students

the support they need to succeed and should give them the
confidence to pursue other types of work on their own
without all the misgivings formerly felt. In G's case,
it has been g very werthwhile experience!"

"A wonderful program which I hope can be expanded so 2ll
special education students and their parents can be as
fortunate as we have been."

"She feels a great sense of accomplishment which is re-
flected in her general attitude about herself and others.”

The Youth Services Training Frogram cannot possibly

serve the needs of all special educavion youngsters.

The Convent Unit was a last chance for an emotionally
disturved student to remain in the mainstream and in
conbtact with rezlity. For awhile it seemed to be work-
ing. She was carried along by the enthusiasm of the
other studen:s and the caring enviromment of the Convent.
However, in time, a marked deterioration in her furciion-
ing resulted in hospitalizavion.

Cne young man, in his second year at the Convent Urit,
presents a dual personality. At school he avoids woslk,
is the class clown, zud is beginning to travel with
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questionable Iriends. When at the Convent, he willingly
gcrubs pots, a job he dislikes, with ag much expartise

as he shows when preparing a salad or bakine cocliies.

His happy disposition and positive attitude are apprecia-
ted by all convent personnel.

An indication of what perforuing a aceded jol in the
adult worlc meaiis to yourp, pecople can be understoud when
one knovs ilhiat one of our convent-based studernts bicycled
17 miles - all uphill - the éay the school bus éidn't run!

L most gratifying and unforeseen aspect of the progran

is the tremcndous suprort and help thal we are receivins
frcm many diverse community mexbers. Frivate school and
Westport teachers, (earame onerators ond the lay and re-
lipions staff at liovre Dame esre truly coacerned with our
students. Ther avre extending themselves in every wey
possitle in order to maite the progran work. Without thic
resexveir of pood will we wovld have 1O DProyrat.

. Describing Lffectiveness

2

The major measurable oliectives are:

1.) 7o irain swocial cducation students to work
as teacher azides ia local nurrery. kincdei-
.{‘

sarten and first grade clascsronis.

2.) To nave special educaticn studcnis experience
a variety of realistic work situations in
varied job ctations such as o Lealin care unit,
cafeteria, laundry, occupaticnal therapy rcom

ana grounds raintenance.

3.) 'Io train special education studenrs to vork ow
erage attzudents iun local ; aragos.
4,) "o have special cducation stufcilts receive

rcalistic and peositive feecback con their per-
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formance in a vocational training program.

The special education junior and senior high sclicol
students participating in the program include youngsters
with learning disabilitics, emotional problemz oxr phy-
sical handicaps. ©Some trainable and 2ducable montally
retarded students are also involved. These students axre
able to attain the objectivcs listed by receiving troin-
ing in local garages or thc Retirement Houwe and School
of Sisters of Hotre Dame, or nursery, kindergarten and
first grade classrooms under the conditions detailed
above - (Part I - B - 2b).

Due to the special needs of our students, acceptable
levels of performance vary. For example, in the futo-
notive Unit, expectations may range from gaining the
minimum skills for front station service to periodic
total resvoncsibility or a gas station.

In 1972-7%, fourteen students participated in the Youth
Services Treining Frogram Tcacher Aide Training unit.

In 1873-7%, a total of thirty-eight students were en-
ro.led in three units of YSTP - Teacher Aide, ALutomotive,’
and the Retirement Iome and School of the Sisters of
Hotre Dame. All students have been intcrviewed prior tc
cnrollment by the Project Director and/or the School
Psychologist. The various possibilitics have tecn des-
cribed and the students' interests and mciivation were
explored. In meny cases, pre-entrance visits to the

training site have beer made.

The special educatiocn nigh school students who have been
in the program have, for the most part, been identified

as having a learaning disability, being emotionally dis-

turbed, physically handicapped, or educable mentally
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retarded. Those who have not been officially part of

the special education program were referred by their
counselors because of specific problems which would have
made them eligible, and were screened by the Staples Higo
School Plenning and Placement Team. If the Staples
Planning and Placement Team recommended acceptance, the
student was then presented to the Central Planning znd

Flacement Team for final approval.

Junior hich school students were accepted only for the
units at the Letirement Home of the Gisters of Notre
Dame. If they were not already in the special education
program, they were presented to the Central Planning and
Placement Team for admission. Several youngsters fron
th: adolescent traineble and educable retarded classes
were in this utnit. Suitability for the program was basced
on the level at which the youngster was actually funciion -
ing. Unly studeuts in the program were included in the

evaluation.

Durinp the 1972-73% school year, an attempt was made to
find a control group. School systems in the vicinity
were contacted, but most did not have a similar group.
Fairfield, Connecticut had a possible sample. However,
their youngsters were also involved with a ncw progfran
of a work experience naturc. It was hoped that they
would change attitudes as the year prosressed and thus
would not be a suitable grour to use as a control.

When other units were developed in 19%%5-74, we did not
consider it practical to search for a control group duc
to our initial experience.

A
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The special occurrences during the project year ranged
from a suicide attempt to marriage. These are soume of
the special problems which may be presented by a special
education group. Althoush there were temporary dis-
ruptions and regressions, the long-range interpretavion
of the project results are not affected by these occur-
rences because of ““e success of a majority of studeunts
in completing the program and attaining the objectives.

The evaluation strategy includes the collection of the
following data as it relates to the listed objectives:

Form 1 - Evaluation of each student by Project virector

and pertinent program personnel from their ob-
servations of on-~the-job performance and work-
shop participation. These are completed mid-
yvear and in June. 4 letter describing the
youngster's performsnce at his assignment 1is
sent to parents at the same time.

Form 2 - Zvaluztion by the receiving teacher/employer.
Program Director and School Psychologist are
jointly responsible for the distribution,
collection and interpretation of these forms.
Criteria are prowvided to clariiy the form.
These are coupleted at the end of each assign-
rment or at the end of the year.

Form % - &iudent self-evaluation. iStudents are encour-
aged to thirk through performance expectations.
These are often translated into a group de-
sizned self-evaluation form. oStudents compleie
the form in the workshop at the end of cach
work assignment or at the end of the year.

Form &4 - Parentzl evaluation. Torms are mailed in liay

with a stamned return envelope.
&
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liodified Coopersmith Behavior hating Scale
Completed by school personnel who are not in-
volved with this project, but zre familiar with
the student's pre and post program'activities,
(Usually October and liay).

Observational Data and Anecdotal Records nave been
collected by Project Director and School
Psychologist.

Over the period of the project's existence, (1972 to the
present) we have searched the literature and tried a
variety of instruments and technigues (such as Projective
Drawings and the Piers Harris Self-Concept Scale) to
measure the attainment of our objectives. The listed
forms and procedures have proved most relevant and mean-
ingful. Although they lack standardization, they zre
based on firsthand observation of the behavior measured.

Objective 1:

To train special education students to work as teachex
aides in local nursery, kinderrarteun and first grade
classroons.
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FINDINGS: 1972-73 1973-7%
TOTATL, NUMEER CF STUDENTS IN TEACHER AIDE UNIT 14 15
Total Number Successfully
Completine Course 10 10
Dropouts and Inconmpletes
a. Personal Problems 2
b. Undue Absences 2
c. Physical oxr .
Emotional Illness 5
d. Foved Cut of Area 2.
FOLLCW-UP AFTSR ONE YEAR:
a. Continuing high school studies 6 11
b. Collese Entrance 7 4
c. Related Jobs - Summer
and other 8 4.*
d. Unrelated Jobs 2 4
e. No Information 1
f. liarriage 1
., Sheltered Workshopn 1

*One student was hired as a paid aide at his placement

when a vacancy occurred.

B
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Objective 2:

To have special educatica students experience a
variety of situations in varied Jjob stations

such as health care unit, cafeteria, laundry,
occupational therapy room and grounds maintenance.

FINDINGS:
1207374
TOTAL WUI'BER OF STUDLNTS IN CONVENT UNIT 13
Total Number Success-—
fully Completing; Course i
Dropouts and Incompletes
a. FEmotional Illness 2
b. School Adjustment Problems 2
FOLLOW-UP AFTER ONE YiAR:
a. Participating in another
segment of the Youth
Services Training Prorram 6
b. Participating in regular work-
study provram in area of training 1
c. lioved out of area 1
d. Hospitalized 1
e. Placzment in process for
" Vocational Ilichabilitation 1
f. High School Senior with
College aspirations 1
5= In school but without
specific vocationsl pronran 2
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Objective 3:

To train special education students to work as
garage attendants in local garages.

FINDINLGS:
1973-74
TOTAY, ITUMBCR OF STULLNTS IN AUTOIIOTIVE, UNIT 10
Totzl number of students
successfully completing course S
Dronouts
a. JIllness 1
FOLLCU-UP AFTER ONE YEAR:
a. Have instructed the automotive
club at a Junior high school 2
b. lave maintained garage
Jjobs on their own 5
c. Continuing in high school a8
d. Accepted by the Air Force 1
Unrelated Jjobs 4
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Objective &

To have special education ztudents receive positive
and realistic feedback on their performance in a
vocational training program.

FINDINGS:

LVALUATION BY STUDENTS OF THEIR PERFORMAWCE IN 1973-74
RErIECT THZ FEEDBACK WHICH THEY RECEIVED. (Form 3)

a. Teacher Aides:
After the second assignment, a greater number of
students saw more aspects of their performance as
above-average when compared to their first self-
evaluation. Almost no ratings were below-average.
(Complete data on file).

b. Automotive Unit:
The boys saw themselves as being reliable and
having positive attitudes. They were honest in
rating themselves as either average or above-
average in all other aspects of their performance.
Only two youngsters rated one aspect each below-

average.

c. Letirement Home:
All the youngsters at the retirement home felt
that they did a good job and had received posi-
tive feedback from the Sisters.

UVATLUATICI OF STUDENTS RY TEACHCR/EITPLOYER (Form 1)

The 5enerélly positive tone of the Teacher/Imployer student
evaluations (Form 1) indicate the positive feedback which
the teachers/employers transmitted to the students durin:

their assignuent.
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PARENTAL ZVALUATION (¥FORM &)

All of the parents who responded felt that they had seen
personal growth in their son or daughter which they
thought was related to the program. This growth is the
result of positive and realistic feedback.

HODIFTED COQEZRSMITH REHAVIOR RATING SCAIE, 1973-74
The results of this scale were encouraging. YXleven
students showed positive ancd generally substantial growth

in their behavior patterns. Ten youngsters remzined about
the same. Only four showed a negative trend.

Froject size made it more meaningful to do a numerical rather
than a statistical znalysis.

E- A statistical anslysis of the data was impractical due
To the small number of students involved. Control
groups were not used (see 3b). Trom a numerical evalua-—
tion of the results, the following conclusions may be
drawn:

1. 1t is possible to train special education
students to work as aides in the classroorm.
In spite of their youth, inexperience,
problens and the prevailing poor economic
conditions, many of the students who sought
Jjobs related to their training wexre able to
obtain them.

2. It is possible to have special education
students experience a variety of rcalistic
work situations in varied job stations.
liost students were able to perform adegquately
on the job. Iany of them were able to make a
choice of a particular area for specialization.
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3. It is possible to train special education
students to work as garage attendants.
During the energy crisis and in spite of
their youth, inexperience, problems and the
generally poor economic conditions, the
students obtained jobs at local rarages and,
for the most part, were able to keep them.
Seven of the nine students completing the
course have maintained related jobs on their

OWlle

4, 1t is possible for special education students
to rcceive realistic and positive feedback
on their performance in a vocational training
program. As reported irn 3f, the svudents
cenerally saw themselves as at least average
die to the feedback they received.

he educational sicnificance of these findings is that this
special school population was prcvided with vocational training
which was not previously available. A program similar to the
Teacher Aide Unit has been initiated for the general student
body. Observational evidence also points up the significance
of removing a difficult group from the high school environment
and providing them with a meaningful, "hands on" learning ex-

perience.

Our program provides the structure, support and peositive feed-
back so essential to personal growth. Mot only that, but after
years of unrealistic academic expectations and classroom passi-
vity, students are able to move into active and rewarding roles.
The stipend and academic credit are real measures of success for
our students. Their improved self-image, as a result of this
program, is apparent- not just on scales and forms, but on their
faces and in their future planning.
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L. The attainment of the objectives detailed above clearly
demonstrates that the project is effective. Special
education students were provided with vocuational train-
ing which was not previously available.

In addition, the following approaches and methods which
are not commonly used have been found to be critical
aspects of the project:

1.) Students receive pre-job training whenever
possible.

2.) All employers, teachers, garage owners, and
Convent personnel, attend meetings where
program objectives, student expectations
and problems are discussed.

Background information concerning student
strengths and weaknesses as they relate to
the Job are shared with individual employers.

O
°
N

4.) Close contact and supervision of students by
Special Education staff is maintained.

5.) Student workshops provide on~going oppor-
tunities to problem solve and sharpen back-
ground and skills.

6.) All students receive a stipend upon completion
of the full year's work and academic credit.

We have had three years of experience with youngsters who range
from trainable retarded to superior in intelligence, who have
been physically handicapped, or learning disabled, or emotionally
disturbed. The unexpected level of success with this difficult
population gives us assurance that the results of this project

are replicable.
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4, Descrivine Costs

The 1973%-74 total cost for The Youth Services Training
Progran was $#44,585. Developmental costs were {17,675
and Operational, $26,910. Start-up costs for another
district would be approximately #$5,550.00.

5. Describing Ixmortability Factors

It is possible to adopt one or more units of The Youth
Services Training Program. Procedures would vary de-

pending on the unit.

A general approach would be to run workshops which

would involve:
1.) Program description.
2.) Cpportunity to meet with students.

%2.) Opportunity to meet with teachers or employers.

4.) Demonstration of student training workshops.

5.) Opportunity for exploration of program develop-

ment.

6.) Opportunity for exploration of specifics with
matching key personnel.

7.) Exchange of materials used in program such as
forms, books, films, etc.

The specifics for each unit need to be assembled and fully de-
veloped for presentation to prospective adopters. After the
initial workshops, it would be important to have conference time
during the year. An end of the ycar workshop would be valuable
to share experiences, plan future programs and evaluate the

effectiveness of the adoption.

w
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It is possible to adopt one or more units of The Youth Services
Training Program. The training opportunity most available in
school systems involves the Teacher Aide Unit. A model nursery,
kindergarten room set up by Title III funds in our high school
has been a most helpful teaching center. Assorted books on child
development, child activities, special interest books and film
rentals should be included by the adopters.

Adoption of the Automotive Unit requires leg-work and good
community public relations. One needs a local garage for the
evening workshop and Jjobs for special education students. Use-
ful materials are several copies of Chilton's manual.

It would be difficult to discover as ideal a situation as the
Retirement Eome and School of the Sisters of Notre Dame. How-
ever, the Sisters involved feel that there are other religious
facilities which would benefit from this kind of interchange.

As a result of our experience, we think that many segments of
community are willing to be involved in helping young people
explore vocational opportunities. One example is a new unit
being developed at the Vestport Fire D:partment. This exciting
program is in its pilot year.

Possible adopters need to explore their community resources to
develop realistic, meaningful vocational programs.

7. Descrihinz Unanticipated Outcomes and Spiroff Findings

Some unanticipated outcomes:

1l.) Students in the Teacher Aide unit receive
preparation for future parenthood.

2.) Some students receive automotive training
which will be useful to them no matter what
their final vocational choice is.

33




..55_

3.) lany parents of teacher aide students re-
ported surprise and pleasure that their
special youngsters were interested and able
to continue their education beyond high
school.

4.) A most gratifying, unforeseen aspect of the
program is the tremendous support and help
received from many diverse commurity members.




